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Executive summary

· This year the Scottish Book Trust decided to focus on involving more reluctant readers in judging the picture book category of the Royal Mail Awards, promoting the project as a paired reading scheme in which P6/7 children read the three shortlisted books to P1/2 children. The Scottish Book Trust engaged five local authorities, Aberdeen City, City of Edinburgh, Falkirk, Moray and North Ayrshire, to pilot the approach. The scheme was sponsored by Crerar Hotels.
· Falkirk Council was chosen by SBT to be the subject of an evaluative study; an open invitation from the authority resulted in 10 schools registering an interest, nine primaries and one secondary school, with rolls varying from 24 to 464 pupils. The Scottish Book Trust commissioned Creative Contexts Education Consultancy to gather qualitative evidence about the project and write this report. 
· Schools decided for themselves how to manage the project, adopting a variety of models but all working to pair older with younger readers to explore the books, with an emphasis where possible on including reluctant or less robust older readers. 
· Many of the schools had existing buddying schemes, typically between P7 and P1 children, and some had prior experience of paired reading, though this tended to have lapsed in recent years.
· The older children went through a variety of preparatory activities. A teacher introduced the books and encouraged discussion about their content, format and how they might be shared with younger pupils. Children then rehearsed their reading and thought about the questions they could ask and how they could engage their partner; in some cases they also planned additional activities.

· When interviewed, the children demonstrated an excellent understanding of the ways in which they could engage and support their younger buddies, and they were able to use these strategies to great effect in the paired sessions. 
· Observations, interviews and the experience of those involved indicated extensive benefits for all pupils, particularly the older pupils, and particularly those who were the more reluctant or vulnerable readers prior to the project, though the more able children made gains, too. 
· Identified benefits included: increased confidence; improved motivation and enjoyment of reading; increased self-esteem; the development of skills in reading aloud and asking questions; the development of strong friendships between older and younger children. When interviewed, pupils showed great insights into the benefits of the project and were keen for it to continue.
· The project was deemed by all participating schools to have met and exceeded the expectations of teachers and local authority staff alike, and all schools said they would repeat the project next year. In some cases they planned to continue this year, developing the approach to suit their local needs.

· The study of the schools in Falkirk indicates that the RMA paired reading project offers a powerful way to enthuse and engage pupils in learning, giving them confidence as readers and encapsulating much that is advocated by ‘A Curriculum for Excellence’, a view which was confirmed by the other participating authorities; it is a model which deserves to be widely shared, though the recommendations at the end of this report should be given due consideration before planning future projects.

Introduction

The context
The Royal Mail Awards for Scottish Children’s Books is now Scotland’s largest reading campaign in which children and young people across Scotland read and vote for their favourite books across three age categories. The Scottish Book Trust seeks to encourage teachers, librarians and booksellers to set up reading groups of children in each age group category in schools, libraries and bookshops across Scotland. The groups read the shortlisted titles during the autumn term, and then vote online or by post for their favourite books. They can also send review(s) of the shortlisted titles and enter the review competition for the best reviews
This year the Scottish Book Trust decided to focus on involving more reluctant readers in judging the picture book category of the Royal Mail Awards; in order to do this, SBT promoted the project as a paired reading scheme in which P6/7 children read the three shortlisted books to P1/2 children and both age groups voted for their favourite titles. The Scottish Book Trust engaged five local authorities, Aberdeen City, City of Edinburgh, Falkirk, Moray and North Ayrshire, asking local authority librarians and curriculum support staff to pilot the scheme with their schools.
The proposed model for the paired reading approach was based on the Dundee City of Discovery Picture Book Prize, which has been running for four years in Dundee. The older children (P6 or P7) get to know the shortlisted titles well; discuss the text and the artwork; champion individual titles; create a display around the titles for exhibition in their local library; read the books to nursery/primary 1/2 children and talk to them about the books; and organise a vote for their class and the nursery/primary 1/2s to find the school's favourite title. 
The benefits recorded by Dundee City for participating children were:

· increase in pupil self-esteem and confidence, and their own awareness of this 

· improved reading 

· listening and talking skills 

· working with and reading to a younger audience 

· demonstrating independent learning and self motivation 

Thanks to funding from Crerar Hotels, SBT was able to provide each pilot authority with 50 free sets of the shortlisted books, CPD for primary teachers on using picture books and either author visits by shortlisted authors to participating schools or 'stories into action' sessions with children’s drama expert, Pam Wardell.
The scope of the research 
The Scottish Book Trust commissioned Creative Contexts Education Consultancy to gather qualitative evidence about the impact of the project, to help inform future practice; Falkirk Council was chosen by SBT to be the subject of this evaluative study. The aspects to be investigated included:
· How successful was the project in involving reluctant readers – could they participate in the scheme?

· What effect did taking part in the project have upon the children involved?

· How did their attitude to books and reading compare to their attitude towards them at the start?

· Has the project left a legacy in the school and if so what?

· What was the teachers’ experience of the project?

· What was the education authority contact’s experience of the project?
The following report gives an overview of the project, provides details of the research methodology, lists a range of findings (including approaches, benefits, suggested changes, the legacy and effective practice) and makes recommendations for future projects of this nature. The appendices contain copies of the questionnaires used and a report from a school which completed the project during the summer term.
Overview

This evaluative study focussed on the participating schools in Falkirk Council; an open invitation from the authority resulted in 10 schools registering an interest, one of whom had already completed the work before the evaluative study began and compiled their own report – see Appendix 2. The participating schools were supported by an initial evening with Lindsey Fraser of Fraser Ross Literary Associates during mid-September to look at the potential of picture books, and sets of the shortlisted picture books were supplied by SBT and Crerar Hotels for each school. A box of picture books from Falkirk library service was sent into each school, to encourage schools to do further work with picture books. 

Schools then decided for themselves how to manage the project within the given time frame, adopting a variety of models, but all working to pair older with younger readers to explore the books, with an emphasis where possible on including reluctant or less robust older readers. 
The older children went through a variety of preparatory activities, varying in depth and timing from school to school, and then spent at least three sessions working with their buddy to explore the RMA shortlisted books from the 0-7 category. Some schools included additional activities as part of these sessions, and some schools continued the scheme beyond the use of the shortlisted books. 
The schools had high expectations of the project: one teacher of pupils with additional support needs hoped the project would boost confidence and self-esteem, and help pupils realise the need for facial and vocal expression; another ASN teacher felt the project would provide another route into reading for her children, helping them to see reading as fun and that they were good at it; a P1 teacher was hoping that the project would help the children to continue to enjoy stories, and encourage comprehension and creativity; and a P2 teacher said that her own children’s enjoyment of books would be strengthened, as well as their personal and social development, while the P6 pupils would benefit from the social contact and it would build their self-esteem. 
The pupils had high expectations too, for the younger ones as well as themselves: one P7 girl said, “They’ll learn from our expression. It’ll encourage them to start and get better,” and another commented, “It’ll make the P2s more confident – but we may feel more confident, too, less nervous about reading aloud.” One P7 boy said, “We’ll gain a new friend in P2,” and another observed, “It gives us experience of reading other types of text. And it might help with our patience!” 
The project was deemed to have met and exceeded the expectations of teachers and local authority staff alike, and all schools said they would repeat the project next year. Many benefits were identified by teachers and children and almost every child interviewed wanted the scheme to continue. Indeed, the only dissenting voice seemed to come from one P2 child who felt rather over-questioned by a slightly too zealous P6 buddy! 

Methodology

This was a qualitative study, based on semi-structured interviews and discussions with children and staff (see questionnaires, Appendix 1), and on observation of practice during paired reading sessions. Schools were visited before, during and after the project in as many cases as possible, to build a picture of evolving practice and its impact. Where possible, the same groups of older children were interviewed both before and after, in order to gauge their perceptions and responses. The joint sessions were observed in as many different schools as timetabling allowed, and small groups of younger children were interviewed (mainly after the paired sessions) to gather their impressions. Both co-ordinating and participating teachers were interviewed, and local authority staff from all the authorities were interviewed, where necessary by phone. 
Seven visits were made to schools before they started the project (plus a phone interview with an eighth school); eight school visits were made to view paired sessions and make follow-up interviews (a ninth visit had to be cancelled due to illness). Interviews were held with 35 children prior to the project, the majority of these being P6, P7 or S2, with a small number from P1 or P2. Following the paired reading sessions, 76 children were interviewed, a mix of older and younger children, and where possible the same children as previously spoken to. More younger children were interviewed in the second round of visits, once they had had first hand experience of the project. Children were interviewed in groups of two, three or four, and most were deemed reluctant or less able readers by their teachers, although enthusiastic and more able children were also interviewed. Discussions were held with 17 members of staff (including one student) across the schools. Two twilight sessions were also attended, and two meetings held with Falkirk Council staff. Four local authority librarians were interviewed by phone (Aberdeen City, City of Edinburgh, Moray Council and North Ayrshire).
Although the impact of the author or drama sessions was part of the remit of this study, at the time of writing no sessions had taken place in Falkirk so it is not possible to include this aspect of the project in this report.

Findings

Findings 1: Approaches to the paired reading project in Falkirk schools
Context 

The ten schools varied in roll from 24 to 464 pupils, in both rural and urban settings, encompassing a range of socio-economic backgrounds, and 444 children took part. Schools included those offering specialist provision for children with additional support needs as well as schools that were entirely mainstream, and there was a mix of class arrangements, including one, one-and-a-half and two stream entries and composite classes. There was one secondary school in the group, which teamed up with a rural primary for the project. 
Organisation 

Most schools began the project before the October break in order to have enough time to complete the scheme before the 7 November voting day. Many found the timing of the break disruptive, but those who waited till after the break found their timing rather rushed. One school had completed the project in the summer term.
A variety of approaches was adopted, as befitted the differing local circumstances: some schools included everyone who was eligible in each of the target year groups (P6, P7, P1 and P2); some included everyone who was eligible in one or other of the target year groups; one small school included all the pupils in the school, with the older class reading to the younger class regardless of age; other schools selected small groups of children for whom they felt the project would be particularly beneficial. Some schools included children from other age groups by asking them to undertake book reviews. Some schools had complex timetabling arrangements or serious staffing constraints which meant that not all eligible children could be included. 

These comments from pupils were typical of how the children felt when they heard about the project:
“I’m surprised I got picked, because I get muddled on words.” (P6 girl)

“I was anxious, a bit scared in case read a word wrong.” (P7 girl)

“I was a bit anxious, worried that I might miss a page, but Monday’s session made me more confident.” (P6 girl)

“I’m looking forward to it!” (P7 girl)
“I thought it sounded exciting.” (P6 girl)

“I’m happy, I enjoy being with my buddy.” (P7 boy)

“I’m quite happy – it will help younger people to learn.” (P7 boy)
“It sounded exciting because you would be reading to other people and getting to know them.” (P6 boy)

Many of the schools had existing buddying schemes, typically between P7 and P1 children, and some had prior experience of paired reading, though this tended to have lapsed in recent years. Where established buddy pairs were not being used, some schools selected reading pairs based on prior knowledge of pupil needs; others opted for random or self-selecting pairings. Where children did not know each other well beforehand, some schools made time for informal meetings before the project began, to help the children make friends.
Each school had a co-ordinating teacher, but this teacher was not always directly involved in working with the children. The children fared best when a well-briefed teacher worked with them who could give them quality contact time to work on the books; this did not have to be their teacher, and in one case it was a fourth year student.
Preparation 
Typically, either the class or the co-ordinating teacher introduced the books to the older children and encouraged discussion about their format and how they might be shared with younger pupils. Some children then focussed on one text only, to allow them to work to their strengths, some children elected not to read at all (all essentially non-readers) though they were given the option to tell the story with the book as a support; most children were able to work with all three books. 

Children rehearsed their reading and thought about the questions they could ask and how they could engage their partner; in some cases they also planned additional activities relating to the books. In most cases, the children then had one or more sessions per book to prepare before the paired readings took place, and some also took the books home. Where children only had minimal preparation, the quality of the reading experience and the quality of questioning and interaction with the book was affected. The least able children had the highest number of preparation sessions, but their teachers felt this was entirely justified and the benefits showed when they read with their partners. For most children, one or two preparation sessions per book allowed them to be confident and well-prepared.
Some preparatory sessions involved self-and peer-assessment, including use of video to allow readers to judge their performance. As a result, an S2 girl said, “From watching myself on video, I learned to speak more loudly,” and a P7 girl said, “I had to think about good expression.” Other children who did not have this opportunity were aware that it would have been valuable. In some cases, the teacher videoed themselves or made audio recordings of their reading so that pupils had a model to refer to.

When interviewed, the children demonstrated an excellent understanding of the ways in which they could engage and support their younger buddies: 

“Read the book beforehand, so you know it.” (P6 boy)

“We can introduce ourselves, learn their names, not hurt their feelings. They might be scared – we can make friends.” (P6 boy)

“Look at them, give them your attention.” (P6 girl)

“Show enthusiasm.” (P6 boy)

“You can show them the cover, ask what it’s about.” (P7 boy)

“We could read alternate pages.” (S2 girl)
“Using your finger to track.” (P7 girl)

“Voices!” (P7 girl)

“Add expression and actions.” (P6 girl)

“Add expression – it makes it more exciting.” (P7 boy)

“They could learn from your expression.” (P6 girl)

“You could get louder, show excitement.” (P6 boy)

“Don’t rush – slow down.” (P7 boy)

“Don’t be too slow.” (P6 girl)

“Let them join in, repeated phrases. We talked about rhyme, too.” (P7 boy)

“Seeing if she could hear the rhyming words.” (P7 girl)

“We will need to point things out, help sounding out, ask questions.” (P7 girl)

“Don’t just read the book right through, ask questions, ask what the story’s about so they don’t get lost.” (P7 girl)

“Ask questions – and about their own lives, too.” (P7 boy)

“After a while, ask what has happened, or what will happen next?” (P7 girl)

“Point to things.” (P6 girl)

“Talk about the pictures.” (P6 boy)

“The pictures help you to get the story and it adds to the enjoyment.” (P6 girl)

“You can show them things they wouldn’t realise.” (P6 girl)

“We go and get things to use to make it fun, or to play with.” (P6 boy, about using props)

“My partner acted out with the props while I was reading.” (P6 girl)

“When my partner got restless, I used the prop.” (P6 girl)

“Review the book with them at the end.” (P7 boy)

“We could ask if they liked it and why.” (P6 boy)

“Talk about the author and illustrator.” (P6 boy)

“They maybe need to see the book more than once.” (P7 boy)

The shared sessions
Shared sessions tended to last between 40 minutes and an hour, and often began with the older children going to collect their partners. The sessions took place in any available space, including classrooms, libraries and shared open plan areas, and the older children took care to find ways to make their partners feel comfortable. Usually, the children read one-to-one, but sometimes there were two or three younger children in a group, and sometimes older children worked in pairs for peer support. In one case the older children read to the whole class, due to local circumstances. In one school, the children decided to use props to help tell the story and engage their partner, a strategy which proved to be very successful.
Some sessions included additional activities to follow on from the reading, usually of an artistic nature, some devised by the teacher and some by the children; in some cases schools made use of the North Ayrshire resources as part of the follow-up activity. The older children continued to work with their younger partners during these additional activities. Some non-readers took photographs or took responsibility for organising creative tasks. Following the shared sessions, the P1 and P2 teachers read the books again to their classes at least once.

Summary of approaches

Project models included:

School context

· History of paired reading

· History of buddying

· New to one or both of the above

· Using the project as a pilot to (re)establish paired reading in the school

Overall organisation

· Whole school involvement (all age groups)

· Whole class or age group involvement

· Key groups from each age group selected by ability/need

· Key groups selected to fit in with problematic timetabling and staffing constraints

· Additional classes less directly involved (e.g. reviewing books)

· Partner schools (primary and secondary) working together
· Mainstream and special needs working together
· Established buddies working together

· Brand new buddies working together 
· Some self-selecting pairings, others decided by teachers to ensure sensitive matches where necessary

Preparation for older readers included:

· One general introductory session to all the books, followed directly by paired sessions with buddies

· One general introductory session followed by at least one preparation session per book

· One general introductory session followed by several preparatory sessions per book
· Sending books home for children to practise

· Older children self-selecting as readers

· Older children reading in pairs for peer-support

· Older children preparing and reading all three texts

· Older children selecting and preparing preferred text

· Peer and self-evaluation of performance

The paired sessions included:

· Most children reading one to one, some to two or three buddies and one or two to the whole class.

· The older children collecting the younger children

· Reading all three books to the same partner each time

· Reading the same book to different children each time

· Asking questions during and after reading

· Using props to help tell the story and engage the younger child

· Discussing the book together on completion

· Some schools were able to provide additional areas, in others the children all stayed in the classrooms, split between the older and younger rooms

Additional activities included:

· Making sunglasses

· Designing t-shirts

· Designing monsters

· Making menus

· Drawing pictures

· Completing the North Ayrshire worksheets

· Using additional picture books to allow continuation of paired reading

· Follow-up interviews for podcasting

Findings 2: Identified benefits

Observations, interviews and the experience of those involved indicated extensive benefits for all pupils, particularly the older pupils, and particularly those who were the more reluctant or vulnerable readers prior to the project, though the more able children made gains, too. Several teachers reported being surprised by the reaction of children who previously had shown no interest in reading and/or who often had behavioural problems. These children responded extremely positively, engaging effectively with the texts, building good relationships with their younger buddies and showing improved interest in reading as a result of the project. 
Older children (regardless of ability) regularly spoke of greatly increased confidence, in themselves as readers generally and in particular in their ability to read aloud to an audience – which they had clearly enjoyed and would like to do more often. They were very proud of their achievements, and many mentioned overcoming difficulties and dealing with mistakes which they would not previously have felt able to do. They also felt they had benefited greatly from making new friends and looked forward to spending time with their partners. The response to working with the books was overwhelmingly positive, and children enjoyed the change from novels and chapter books. The older children ended the project feeling very positive about reading in general and many now read to younger siblings.

The younger children thoroughly enjoyed having an older buddy and identified this as the main benefit of the project, with the sharing of the books themselves as a close second. The activities were a bonus, but the books and friendship were definitely perceived as the most important aspects.

Generally, teachers felt there were no new gains for them in terms of their skills for teaching reading, but they were delighted to discover the potential of picture books as a curriculum resource for older pupils, and how well the older children responded to them. They were surprised at how many higher order skills could be developed for older readers via such books and many looked forward to making further use of picture books. Some took the opportunity to link the project to their own professional development, in both formal (SQH) and informal ways (via journals and written reflection). There was a general welcome for the chance to step back and observe their children for periods of time, learning new things about them both as readers and as social beings. Teachers also mentioned the enjoyment of collaborating with colleagues.
Summary of benefits

The main benefits identified:
By teachers, for older pupils
· Confidence – “Pupils were very good at getting the children involved, eg asking them about Monsters Inc – they showed great confidence.” (ASN teacher); “These are children who don’t normally get the chance to shine.” (ASN teacher)
· Relationships – “The P7s have enjoyed helping.” (P7 teacher); “One P7 child who’s very used to being with adults has benefited from developing relationships with younger children.” (A project co-ordinator)
· Higher order skills via picture books – “I have seen the value of picture books with older children – how to develop language skills using them.” (BEd4 student)
· Use of questioning – “Children related stories to their own personal experiences, e.g. ‘I’m scared of water – what are you scared of?’ They made good use of questioning, e.g. ‘How many monsters can you see? Where are they hiding?’” (Volunteer teacher)

· Improved expression – “The children had targets that included using expression – this has improved.” (ASN teacher)
· Increased enjoyment – “The children have thoroughly enjoyed it, they don’t want to finish.” (P7 teacher)
· Increased motivation – “Children are seeing reading as something to enjoy.” (ASN teacher)
· Poorest readers making strong progress – “One boy’s teacher very pleased with his progress, he has become highly motivated.” (A project co-ordinator)
· Improved word attack skills – “Improved word attack skills.” (ASN teacher)
· Improved attitude – “The children are normally very wary of reading, but these books have captured them.” (ASN teacher)
· Sustained concentration – “We saw sustained levels of concentration.” (ASN teacher)
· Chance for teachers to learn new things about individuals – “I’ve seen children in a new light, children I had underestimated perhaps.” (A project co-ordinator); “Unexpected P6 children rising to the fore – completing tasks or leading discussion.” (A project co-ordinator)
· Children learning about learning – “Spontaneous peer assessment.” (ASN teacher); “The children assessed each other on reading single pages, and identified star performers.” (BEd4 student)
By teachers, for younger pupils
· Enjoyment

· Quality one-to-one time for younger pupils – “The PSE has been great – the interactions between the children.” (A project co-ordinator)
· Building relationships

· Higher order skills via picture books – “There is a push on the P1s. This has helped. We’ll definitely do it again.” (A project co-ordinator)
· Chance to learn new things about individuals

· Increased motivation

By older pupils, for themselves
· Confidence – “I like reading, but I get stuck; I’m a bit scared, but I’m looking forward to it.” (P6 girl); “I’ve got more confident. I’m proud they all sat and listened.” (S2 boy)
· Reading aloud – “I’ve learned to read slower, and more accurately. I used to be scared to read aloud, but I discovered I wasn’t that bad!” (P7 girl); “I’m happy to read to an audience now.” (P7 boy); “You are learning about audience.” (P6 girl)
· Ability to cope with mistakes – “It makes your confidence better, you don’t mind making mistakes.” (P6 girl); “Like in a play if you made a mistake, you would carry on, make it seem as if it was meant to be.” (P6 girl); “I don’t mind making mistakes as much.” (P7 boy)
· Friendships – “We’ll gain a new friend in P2.” (P6 boy); “I enjoy talking with my P2 buddy.” (P7 boy); “You made a friend!” (P7 boy); “I liked it because I didn’t know her and now she gives me a giant hug!” (P7 girl); “It’s great working with a friend.” (P7 boy, of his P2 buddy)
· Enjoyment – “I don’t like reading, but I like these!” (P6 boy); “I don’t normally enjoy reading, but I’ve really enjoyed this.” (P6 boy)
· Understanding (comprehension) – “We’ll work in pairs so we can help each other with hard words.” (P6 girl); “How to help the younger ones helps me with my reading.” (P6 boy)
· Vocabulary – “Reading the books has put more words in your brain!” (P6 boy); “We’re learning interesting words that we can use in our own writing.” (P7 boy)
· Relationships – “Thinking about others, sharing and treating others with respect,” (P6 boy); “The thing I likes best was my partner, she would always listen and laugh.” (P6 girl); “I’ve learned more about working together.” (P7 girl)
· Patience – “It might help with our patience!” (P7 boy); “I thought I would get impatient, but I didn’t” (P7 girl); “I thought reading slowly would be annoying, but it wasn’t, it was fun.” (P7 boy)
· Sense of pride – “I was proud of not missing any words out.” (P6 girl); “I was proud about putting in expression.” (P6 girl); “They listened, they didn’t interrupt.” (P6 boy); “I kept my buddy entertained – I made voices for the characters and I asked interesting questions.” (P6 boy)
· Getting feedback – “I’m looking forward to my buddy giving me feedback.” (P6 girl); “My partner said I was good at reading.” (P6 girl)
· Reading to siblings and other younger children – “I worked on it with my sisters” (S2 boy); “I read to the children at my childminders now, a bit like a bedtime story!” (P6 boy)
· Reading picture books – “Younger books aren’t just for younger children.” (P7 girl); “I would like more picture books in school for older classes.” (P6 boy); “It’s been really fun reading books we used to read.” (P7 boy); “The picture books themselves!” (P6 boy, identifying favourite thing)
· Improved attitude; reading more or for longer periods – “I hated it before, but I’m reading more now.” (P6 boy); “It has made me want to read more.” (P6 girl, P7 boy); “I feel more positive about reading now.” (P6 boy); “I’ve learned to express more and I’ve moved to a higher reading group.” (P7 girl)
· Learning for life – “You’ll know what to do for when you’re older and have children of your own.” (P6 girl)
By older pupils, for the younger pupils
· Friendship – “If your partner has had a bad day, then you see them become happy.” (P6 boy)

· Enjoyment – “I kept my buddy entertained – I made voices for the characters and I asked interesting questions.” (P6 boy); “The P2s thought it was really good.” (P7 boy)
· Confidence – “It’ll encourage them to start and get better.” (P7 girl); “Younger ones gain in confidence working with older ones.” (P6 girl); “The wee ones got confident.” (P7 boy)
· Understanding (comprehension) “I was surprised the P2 could read as much as she could.” (P7 girl); “The younger children are learning to read better.” (P7 girl)
· Expression – “The P2s will learn from our expression.” (P6 boy)
· Vocabulary – “We’ll pick up words we don’t know and the little ones will learn too.” (P6 boy); “They’ve learned more words” (S2 girl)
· Rhyme – “Use the rhyme to get the children to join in with the words.” (S2 girl)

By younger pupils

· Friendships – “The thing I liked best was being with my P6 partner.” (P2 girl); “L is my friend as well as my buddy.” (P2 boy)
· Enjoyment (expression, voices, humour) – “I liked my buddy’s funny voices.” (P2 boy); “I like the way they spoke loudly.” (P2 girl); “I liked them reading to us.” (P2 girl)
· Vocabulary – “We’ve learned some new words.” (P2 girl)

· Comprehension – “I’ve learnt to read the words” (P2 boy)
· Sharing activities – “They helped colouring in.” (P2 girl); “I liked doing the t-shirts (activity for Goat and Donkey).” (P2 girl)
By teachers for themselves
· Collaboration with colleagues

· Seeing their pupils in a new light

· Adding picture books to their curriculum repertoire

· “Managing this has been a personal learning curve, a CPD opportunity – I’ve learned about organisation, planning, management, communication – a leadership opportunity” (A project co-ordinator)
Findings 3: Suggested changes

Very few suggestions for changes were made by the participants, which indicates a pleasing degree of satisfaction with the model provided, and demonstrates the value of basing it on the tried and tested approach developed in Dundee.
Changes suggested by teachers included:

· More time to plan

· More time to prepare the children

Changes suggested by children included:

· “Keep it the way it is!”

· “Make the project go on forever!”
· “You could bring a voice recorder! It would be good to video to see what we need to improve in.” (P6 girl)

· More time to do activities as well as read

· Greater variety of books

· Letting the younger children choose books
Findings 4: The legacy of the project
All the schools are planning to repeat the project next year and several are planning to continue in some way during the current session. Plans include: using the provided box of picture books to allow the children to continue to read together this term; returning to the approach in a forthcoming book week in the spring; training teachers to re-establish paired reading across the school; using pupils as peer trainers and mentors to establish paired reading with other groups and classes; making picture books a focus for learning; and older children making picture books to share with the younger children, based on knowledge gained in this project. The secondary and primary school partnership will be continued as both schools found it of great value.
Findings 5: Degrees of success

All projects were successful in that they resulted in children experiencing valuable reading, discussion and socialising time together, and all the schools are planning to repeat or continue the project in some way.
However, some projects were more successful than others, for a variety of reasons:

· Where the class teacher was directly involved, or the preparing teacher had plenty of contact time with the children, the projects were most successful: the pupils (both older and younger) had a clearer idea of what the project was about, what could be gained from it and how to make best use of the sessions. 

· Where the class teachers were not directly or heavily involved, and/or where the pupils had minimal preparation, the sessions were not as rich or rewarding as they could have been. This was true for the younger children as well as the older pupils; if the P1 or P2 children had not been given to understand that this was a special project, they tended to be less interested and engaged and perceived less value in the experience and were less eager to repeat it. 

· The best prepared children not only read well, but they understood how to share a book with a younger child, both physically (how to hold it, where to sit), socially (how to make their partner at home, how to keep them engaged or bring them back when distracted) and intellectually (asking engaging questions, questions to check understanding, or contextual questions, often linked to the child’s own life). Not all of the older pupils were given enough time or the support to maximise these opportunities.
· Some schools already had buddy systems, and the project built upon this. But where the children were not so familiar with one another, time spent getting to know each other was fundamental to the success of the reading sessions – without this the children were less relaxed and found it harder to engage.

Findings 6: Effective practice

The visits and interviews undertaken for this study allowed the identification of a range of particularly effective practice across Falkirk’s schools. Although this was not a specific focus of the research, the summary below is offered both as a tool for professional reflection and a guide for future projects. 
Effective practice included:

Strategic organisation 

· Local authority support – CPD, resources, advice, information

· Appointing a lead member of staff to co-ordinate, preferably in a senior position, although a good leadership opportunity for a less experienced member of staff if well-supported by management

· Seeing clearly where the project fits with the school (and local authority) improvement plan and strategy for literacy and language development – “This project fits with our whole school focus on talking and listening, it has a valid place in the wider programme. It’s very relevant to the needs of the children – many have no books at home.” (A project co-ordinator)
· Viewing the project as an opportunity for professional development

· Setting the project in a wider literacy context, e.g. book week
· Working cross-phase (primary-secondary) and cross-ability (mainstream-special units)
Preparation

· Key staff being well-briefed [and provided with CPD where necessary]
· [Discussing perceptions and feelings about the project and about reading with pupils prior to starting]

· Providing plenty of preparation sessions, where pupils could practise reading, plan their use of questioning, plan follow-up activities and consider ways of interacting with and engaging their partner, including if they became distracted

· Where readers were less robust, using small groups to prepare in order to build a community of learning and trust

· Getting ideas for questions and activities from the children, and allowing them to share their ideas with others

· Building in peer and self-assessment during preparation, including use of video for feedback

· Making cross-curricular links to set the project in a wider context

The paired sessions

· Allowing time for older and younger pupils to get to know each other

· Giving thought to where and how to sit, preferably in a comfy and quiet environment

· Familiarising partner with cover and contents of book

· Reading with expression and interest at an appropriate pace

· Encouraging younger child to join in – hold book, turn pages, complete phrases or rhymes

· Checking engagement and understanding

· Asking a range of pertinent questions about text, illustrations

· Developing higher order reading skills through quality engagement with the text

· Encouraging feedback during the paired sessions

· Use of props to help tell the story and engage the younger pupils

· Additional activities – designing sunglasses, menus, t-shirts, etc (often suggested by the pupils), interviews, displays

· Activities for non-readers (photography, artwork, etc)

P1 and P2 classes

· Teacher enthusing and readying the children to work with older buddies

· Teacher reading and discussing the books again at least once with the children after the paired sessions
Follow-up

· Reflecting on the project with pupils and staff

· Taking time to consider where the project will lead in terms of whole school, staff and pupil development

· Building on the successes of the project, e.g. use of age-appropriate picture books with older children, opportunities for mixed age working, opportunities for older children to read aloud, P6/7 acting as peer tutors for new cohorts, reading at home to younger siblings, using photos in Comic Life or to write captions, P6/7 children writing a short report on their buddy for their buddy’s class teacher, etc.

· Developing new work from the project, e.g. making picture books to share with younger children.

Professional development opportunities

· Linking the project to individual or school professional development activities, e.g. SQH, curriculum leadership, whole school training in paired reading

Local authority perspectives

Falkirk Council was the main focus for this study, but the views of the other authorities who took part were also sought and are summarised in this section (Aberdeen City, City of Edinburgh, Moray Council and North Ayrshire Council). This was North Ayrshire’s third year of promoting paired reading around the RMA, but the other authorities were all coming to it for the first time. For that reason, the views of North Ayrshire are given separately.
Falkirk Council

Falkirk Council became involved in the project because they had a history of close working with the Scottish Book Trust and had already been approached to advise on the development of the RMA paired reading scheme. Falkirk schools had followed the book awards in previous years and the new scheme complemented work the authority was already doing to promote literacy; they had also been involved with the BP paired reading project in the past. Anna Gibbons spoke to the Literacy Steering Group on 13 March 2008 and 10 of the authority’s 49 schools subsequently registered their interest to pilot the new approach. 
The project sat well with Falkirk Council Education Service’s Literacy Strategy, particularly their inclusive approach and their current focus on talking and listening and peer education/buddying. The Library Support for Schools (LSS) provided boxes of picture books for all participating schools following the twilight training session, and the free books were distributed. Schools were brought back together at the end of the project to share the outcomes and discuss the future at a celebratory tea party.

The authority’s experience of excellent organisation and support from SBT in the past meant that their expectations of this project were very high, and they were confident that schools could fully meet the requirements. In their view, the outcome was ‘Fantastic!’: their expectations were exceeded, with good or excellent feedback from all schools involved.

Falkirk Council felt it was easy for schools to take part and develop the project to suit their own circumstances. The children were enthusiastic and enjoyed the approach, their motivation to read improved and their social and emotional development also benefited. The project has proved sustainable, with all schools intending to continue in some way. The council was delighted to see the cross-phase pairing that took place between a secondary and a primary school as part of the project.
For the future, the authority plans to listen to feedback from the participating schools via the tea party and this report, in order to develop the project for next time. Participants will speak to the Literacy Co-ordinators at their February meeting so that the outcomes of the project reach a wider audience in schools. The authority will continue to promote the Royal Mail Book Awards via paired reading activities and shadowing reading groups (e.g. for able pupils after school), as well as developing collections of the shortlisted titles for lending. They have also developed a summer holiday home-reading challenge based on the shortlisted 0-7 books, organised by one of their librarians, and the success of that pilot means it will also continue next year.
Falkirk Council welcomed the opportunity to take part in the paired reading project and this evaluative study.
Other local authorities
North Ayrshire Council

Telephone interview with Melanie West, Co-ordinator, Primary Education Resource Service
Three years ago, Melanie West and Alison McAllister of North Ayrshire’s Primary Education Resource Service were only just aware of the awards. Previously they had tried shadowing the shortlisted books for the Carnegie Medal with able upper-primary pupils, but this proved problematic in terms of age-appropriate content and timing in the school year. They felt the RMA offered a more suitable selection of books, and liked the fact that they were especially for Scottish children. North Ayrshire wanted to have something that would involve all the children; they heard about the Dundee Picture Book Award at a meeting of The Literacy Exchange and decided to use their approach for the 0-7 RMA picture book category. Along with the paired reading, the Dundee model includes a film or camera group, an art group and a voting team, as well as using Comic Life and collaborating on display work. Moira Foster from Dundee City very generously shared all the Dundee material with North Ayrshire.
Melanie and Alison spoke about the project at teachers’ meetings and CPD sessions, and showed the DVDs of the projects to encourage staff to join in. They invited Maureen Farrell and Evelyn Arizpe of Glasgow University to run CPD on visual literacy using picture books and graphic novels after the first year, and now run their own sessions on picture books and graphic novels for older children. Two schools took part in first year, then six, and now 17are involved with the RMA, and of these approximately 14 are using the shortlisted 0-7 picture books with older children as paired reading; they are hoping the numbers will continue to grow.
The authority provides intensive support for ten primary schools with the lowest levels of achievement in literacy; these are usually in areas of social deprivation, or with a high proportion of boys, and this is where they focus their work. For all schools, Melanie sends follow-up e-mails and phones staff to draw attention to materials, events and available support, including the downloadable units of work specially developed by Melanie and Alison each year. This direct contact helps to ensure that information sent out via e-mail by SBT is noticed and acted upon by schools. This year North Ayrshire provided three joint days for participating schools; four pupils were invited from each school, and it was a chance to mix and meet and share thoughts about the books, authors and illustrators, with lunch provided. Staff and pupils met two of the shortlisted authors on two of the days. On the third day (when no author was available), in addition to the discussions there was a graffiti wall, a trial vote, and pupils were also able to use the Voxur – a computer in a box, with questions pre-prepared on screen, so pupils can view, rehearse their answers, then like the Big Brother diary room, sit in big chair and talk to the camera; they then play it back and see themselves speaking. These days have been a great success and will continue next year.
The project has been met with a very positive response across the authority and creates huge enthusiasm for picture books. It gives confidence and enthusiasm to the least able, and children actually take out all the RMA books from their libraries (this was not so for Carnegie titles). In one school, in a class where the boys were deemed reluctant readers, the boys were delighted to join in and read around the class, greatly surprising their teacher. Teachers are beginning to realise the potential of picture books, and some schools are taking the project right across curriculum, though some others need to realise that this project can be integral to their language work, rather than viewing it as something extra to fit in. The idea of working across age groups is also important to the authority. Melanie raised a slight concern that schools might find the online voting a hurdle, due to technical difficulties and access to machines in some schools. She also suggested that knowing in April would make it much easier for schools to prepare.
North Ayrshire has always had high expectations of this project, and they have always been met. Melanie is extremely pleased about the increasing numbers of schools involved each year, although because so many have been involved this time, they have had to adopt a more hands-off approach for support. Melanie feels that having a key person in the authority to co-ordinate, give a focus and offer support is vital to success. Last year the authority had the highest number that went on to vote after registering initial interest with SBT; it could be that the support and focus from the authority encourages people carry the project through. 
Building on the successes of this year, North Ayrshire hopes to have more joint days for children at their education centre, and will try to bring in all nine shortlisted authors next year. They now feel they have the confidence to host bigger events having shared an event with Stirling Council this year, and would like to link with other paired reading authorities such as Falkirk to develop further events in the future. 
Finally, Melanie expressed her delight at the awards ceremony and commented on SBT’s professionalism and organisation, and the lead taken by the children on the day, saying, “It just gets better every year!”
Aberdeen City, City of Edinburgh, Moray Council

Aberdeen City, City of Edinburgh and Moray Council had all worked with the Scottish Book Trust before, so were keen to be involved in this pilot project when asked. They then either directly contacted enthusiastic schools who had a track record of paired reading, or offered an open invitation to schools to register interest. Approximately ten schools joined the project in each authority. Schools were supported through the provision of boxes of picture books and communication was maintained via e-mails and phone calls. 
Feedback from the schools has been extremely positive, and all those spoken to would like to do the project again. The links to the principles of ‘A Curriculum for Excellence’ were stressed, and teachers commented on the increased confidence of pupils (especially the less able), the value of learning from mistakes and the learning that has taken place about caring and friendship. Staff spoke of pupils being empowered and having a real sense of ownership, with greatly raised self-esteem. Children who had previously been reluctant are now highly motivated, and there has been surprise that the less robust readers have had such success with the project – in some cases paired reading had been kept as the preserve of able readers only. Moray Council also commented on the valuable use of drama to help children discover that books are not just about the text, a particularly powerful way of working for less able readers, which can give them a new perspective on reading. One school in Moray used ‘buddy profiles’ to help the children get to know each other.
City of Edinburgh supported a transition approach to the project that involved a high school, two of its associated primary schools and the neighbouring special school. This was supported by the school librarian and proved to be a very successful cluster model. The mainstream S2 children were trained and went to work with children in the special school and one primary school. Older pupils in the special school were also trained by the S2 mainstream pupils and they then went to work with the younger special school children. This was a deeply empowering experience for the S2 children but it was also a very successful ‘campus’ project. In another Edinburgh school, the P7children wrote letters to the parents of the P2 children to tell them how their child was doing.
Moray Council public library service used the project as an opportunity to make closer links with schools, and in one project this resulted in a display in the local library which included photographs of the various phases of the project, staff and pupil comment cards and a 3D sculpture of Billy Monster in his bed. The older children gave a dramatic reading of Billy Monster for their buddies, some parents and officers from the local authority. One family of three then joined the public library on the spot, at the insistence of a delighted P7 participant! 

Where author visits had taken place in Aberdeen, they were very successful, enthusing children to ask searching questions and inspiring them to write, for example a sequel or an alternative ending to the author’s shortlisted book; indeed children could not wait for their next writing lesson to make a start. Children who did not normally ask questions were eager to contribute, and the fact that the children had such an in-depth knowledge of at least one title by the visiting author resulted in high quality questions and made the experience richer for both parties.

The local authorities viewed the project as an opportunity to build closer working relationships with the schools, both now and in the future, but concerns were raised regarding staff and resource cuts which may make the provision of support increasingly challenging.  The project has raised the profile of picture books, allowing teachers to see some of the potential they offer. Aberdeen City offers CPD to help teachers do more with picture books in P4-7 and S1-S2, and City of Edinburgh provides collections of picture books that will challenge older (S1/S2) children. In Moray a summary of the project will be included in the weekly bulletin to schools, and further information is being shared with the primary and secondary user group which meets four times per year.
These local authorities did not have a current literacy strategy or policy document, but viewed the project as a powerful vehicle for informing future policy and practice.

Moray Council was particularly pleased that the awards ceremony was in a northern location, making it accessible to their schools, and hopes this will happen again in the future.
Aberdeen City queried the term paired reading for the approach, suggesting it was in fact shared reading. These terms could be explored and clarified before any future project is developed.

Conclusion

The RMA paired reading project has proved to be widely successful and of great value for all the children involved. There have been important gains in enthusiasm, confidence and motivation for the older children, as well as the opportunity to make new friends with their younger partners. The older children also valued the chance to read aloud to a non-threatening audience and identified this as a pleasurable and beneficial experience that they would like to do more often. There seem to have been particularly strong gains for the weakest of the older readers, in terms of confidence, attitude and skills, but the more able children have also benefited in terms of their confidence, and the development of higher order skills such as open-ended questioning. The younger children have greatly enjoyed the friendship and support offered by their buddies, and have benefited from one-to-one time focussing on quality texts. 
The children expressed strongly positive views about the friendships that had developed during the project and seemed keen for these to continue. A great sense of mutual respect was evident – the younger ones admired the reading skills and humour of the older pupils and the older pupils admired the concentration and engagement of the younger ones, and their ability to answer questions. Teachers have seen the importance of these social encounters for making children feel more positive about themselves and reading; the great majority of the children said how much they valued making new friends as a result of the project, an emotional benefit that should not be underestimated in terms of preparing children for effective learning in other areas. 
Teachers have expressed delight that so many criteria of ‘A Curriculum for Excellence’ have been met through one project; all of Falkirk’s participating schools are planning to repeat the project next year, with many intending to make paired reading a regular part of their curriculum during the current year and beyond. Picture books are set to become a regular feature of curriculum planning, with teachers seeing their potential as a rich source of learning. The project has also provided an opportunity for curriculum leadership and individual professional development in a number of cases.

It should be noted that the success of projects increases if key staff are well-briefed, understand the potential of the scheme and are directly involved in class, and if pupils are given plenty of time to prepare to read and develop their own ideas around the books. The support materials provided by North Ayrshire were very helpful, allowing schools to extend the scope of the paired sessions if they so desired, and local authority involvement is very valuable in establishing and giving focus to the work in schools, and in the provision of additional resources and training. 
In short, the study of the schools in Falkirk Council (and discussions with the other four authorities) indicates that the RMA paired reading project offers a powerful way to enthuse and engage pupils in learning, giving them confidence as readers and encapsulating much that is advocated by ‘A Curriculum for Excellence’; it is an approach that deserves to be widely shared, though the recommendations that follow should be given due consideration before planning future projects.
Recommendations

This was a highly effective pilot scheme, and the recommendations below are offered by way of future refinements or ways of ensuring continuing success, rather than suggestions for wholesale change. Many are based on the findings relating to effective practice identified across Falkirk Council during the project, and some reaffirm effective procedures during the 2008 pilot.
Recommendation 1 – strategic preparation i: alert local authorities and schools well in advance, ideally during the summer term.
Recommendation 2 – strategic preparation ii: encourage participants to identify a key member of staff at both school and local authority level to ensure effective links to policy and effective support and guidance for the project; ideally the key member of staff in each school should also participate in the project.

Recommendation 3 – strategic preparation iii: class teachers are best-placed to deliver this project, or teachers who can give an adequate amount of contact time to the children involved.

Recommendation 4 – staff preparation i: staff should be well-briefed and given CPD in preparation for the project, to include a rationale for the use of picture books, an introduction to the concept of visual literacy, a rationale for paired reading, examples of approaches and methods, familiarisation with appropriate books, examples of resources and an exploration of cross-curricular opportunities.
Recommendation 5 – staff preparation ii: staff need time to plan, prepare and familiarise themselves with the project, to ensure it fits well with language and other cross-curricular learning opportunities for the term and for the year.

Recommendation 6 – pupil preparation i: after a general introduction to the books, the older pupils should be given at least one teacher-supported preparation session per shortlisted book, to familiarise themselves with the text and illustrations, rehearse their reading and prepare effective questions; they also benefit from sharing ideas for questions and activities with their peers.
Recommendation 7 – pupil preparation ii: the younger children should be well-briefed and prepared for the sessions, to ensure they are enthusiastic and know what to expect. 

Recommendation 8 – pupil preparation iii: if there is not already a buddy system in the school, give time to the children being together and making friends before the project starts.
Recommendation 9 – pupil preparation iv: some pupils chose to use props to help tell the story in the pilot scheme; this approach was extremely effective, due to careful preparation by staff and pupils, and gave rise to the suggestion from the pupils of actually making props to go with the books (masks, puppets, models, etc); this could provide an excellent additional cross-curricular opportunity, but could be as simple as the children selecting suitable toys and objects to support their reading.

Recommendation 10 – peer and self-assessment i: encourage peer and self-evaluation when preparing to read aloud, involving the use of video footage to help improve performance where possible. 
Recommendation 11 – peer and self-assessment ii: make time for explicit discussion of their learning with the older children e.g. the skills they are deploying in preparing a text for reading aloud; the skills needed to prepare effective questions; the ways they are deepening their own comprehension; reflection on the subtleties of the illustrations; reflection on personal gains and changes through the project. Despite these being books for younger children, there is much to challenge older children and they should be made aware of the benefits for themselves at this higher level.

Recommendation 12 – peer learning/buddying: find ways to continue the friendships that have developed as a result of the project – the children value them highly and there is much to be gained in terms of PSD for the pupils.

Recommendation 13 – professional development opportunities: staff could harness this project as a valuable opportunity for professional development; some have linked it to their SQH preparations, and it would be appropriate as part of a Chartered Teacher module or for work towards Professional Recognition with GTCS; students can gain greatly from making such a project part of a special study – the learning opportunities are wide-ranging.

Recommendation 14 – parental involvement: where possible parents should be informed and encouraged to support the project by helping pupils prepare at home, and even invited to join workshops or paired sessions.
Recommendation 15 – a new category of RMA book review: as the older children are now working so intensively with the 0-7 picture books, the Scottish Book Trust might want to consider a new category for review which encourages children who have been part of the paired reading scheme to work with their buddy to create a joint review. This would help to alleviate the problem which emerged this year of older children’s work having to be judged against that of younger children.
Recommendation 16 – resource implications: schools have greatly appreciated the sets of books provided this year as a result of the Crerar Hotels’ sponsorship; it may be difficult for schools to afford to buy enough sets of books from their own budgets to undertake similar projects in the future.
Recommendation 17 – defining terms: the approach used during the pilot scheme is highly appropriate to the aims of the project, but might be better described as ‘shared’ reading, as the emphasis was on the older child as reader; ‘paired’ reading promotes the training of older pupils as peer tutors who then work with the younger children on a regular basis, teaching them to read. Thought could be given to the differences between these terms and advice on both approaches offered via the Scottish Book Trust web site. 
Appendix 1
Seven questionnaires were used with teachers, pupils and local authority staff during the project. They formed the basis of semi-structured interviews, guiding discussions and supporting the gathering of qualitative data to inform this report.
a. Before paired reading – questions for P1 and P2
b. Before paired reading – questions for P6 and P7 (and S1/S2 where appropriate)

c. Before paired reading – questions for staff

d. During and after paired reading – questions for P1 and P2
e. During and after paired reading – questions for P6 and P7 (and S1/S2 where appropriate)

f. During and after paired reading – questions for staff

g. Paired reading questions for local authority staff

Appendix 2

A report from the tenth Falkirk Council details their experience of the paired reading scheme during the summer term 2008.
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